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Abstract 
 
Batchelor Insti tute of Indigenous Tertiary Education (BI ITE) is a unique 
education provider based at the town of Batchelor 100kms south of Darwin 
with other faci l i t ies in numerous towns and communit ies throughout the NT.  
Educational del ivery from BIITE extends to indigenous people from 
throughout Austral ia.   In addressing the needs of such groups in remote 
locali t ies, including those in correctional services facil i t ies,  the authors 
address a range of complexit ies in their  work that extend well  beyond their  
core duties as educations.  This paper seeks to explain these layers of 
complexity and discuss the opportunit ies and challenges of educators in 
remote delivery with specif ic  reference to their  experience in partnering NT 
Correctional Services.   The role of educator wil l  be shown to include 
aspects of logistical planning, consultative activity,  l ia ison and framework 
negotiat ion with any by other special  organizations while balancing these 
tasks with the everyday tasks of course delivery in the classroom. 
 

 



Welcome to th is sect ion of  the program.  I  am a lecturer who has been working 
wi th Batchelor Inst i tu te of  Indigenous Tert iary Education over the last  f ive years.   
For the last  three years I  have been involved closely in  l inks wi th  the NT 
Correct ional  Services Centres in Al ice Springs and now at Berr imah, just  outs ide 
Darwin.  
 
The paper I  am present ing today fa l ls  in to six sect ions:  
 
1 .   Background descrip t ion of  Batchelor Inst i tu t ion. 
 
2 .   Relat ionship wi th NT Correct ional  Serv ices – Don’ t  they have their own 
educators??  Why are outside lecturers re levant?  Are there advantages? 
 
3.   Di f ferent models of arranging del ivery between inst i tu t ions – funding/  l ia ison 
/  in i t ia t ing planning /  determining needs /  targeting student groups etc 
 
4 .   Ownership of  the program, responsibi l i t ies of  the teaching organizat ion and 
community. 
 
5 .   Course goals,  inst i tu t ional  goals – outcomes in  terms of the course,  
outcomes in  terms of  re la t ionships and ongoing partnerships….  
 
6 .   Conclusion – Tips and Where To From Here? 
 



Part 1.   Background description of Batchelor Insti tut ion. 
 
Batchelor has been operat ing as an adul t  indigenous education inst i tu t ion for 
over 30 years in  the Northern Terr i tory,  and now includes students enrol led f rom 
various other parts of  Austral ia .   I t  s tarted in  the mid 1960s as a smal l  annexe of  
Kormi lda Col lege, a boarding school  which operated for  Aborig inal  h igh school  
students f rom smal l  communi t ies who were studying in  Darwin.   I t ’s  or ig inal  
purpose was to help prepare Aborig inal  assistant  teachers for  their  ro le  in the 
c lassroom in pr imary school ing.    
 
Accessing ter t iary education has proved to be a di f f icul t  task for  many Aborig inal  
people in  many di f ferent si tuat ions due to lack of  educational  opportuni ty due to 
l imi ted faci l i t ies and resources in  smal l  communi t ies.   A long wi th a socia l  and 
personal  h istory that means a great many people are barely l i terate many 
Indigenous people in the Northern Terr i tory face a l i fe  where th is lack of  
knowledge and ski l ls  presents a wide range of  serious barr iers to  part ic ipat ion in  
the wider Austral ian society.   They are also d isadvantaged by th is wi th regards 
to  management of  thei r  own communit ies.  In  th is context ,  Batchelor Inst i tu te has 
grown great ly in the last three decades f rom that base to now having i t ’s  own 
faci l i ty  at  the town of Batchelor.  
 
The courses of fered by Batchelor Inst i tu te now cover educat ion studies,  heal th 
work,  land and resource management,  community development and 
maintenance, social  science, art  and craf t ,  l inguist ics and foundation (or  general  
basic adul t  educat ion) studies.   For many years Batchelor has used var ious 
programs to faci l i ta te the movement of  Aborig inal  people in to fur ther academic 
study as wel l  as giving a wider range of personal  choice in  l i festyle matters.   
(Thorpe, T. & McGrath, M.,  2003,  np)  The main choices of  course for  students 
in  th is respect include the Cert i f icates in  Spoken and Wri t ten Engl ish (AMES) 
and the Preparat ion for  Tert iary Studies courses.   Another strong area of  
Batchelor Inst i tu te is  the l inguist ics study area especial ly  wi th so many students 
who have an Indigenous language as thei r  f i rs t  language. 
 
During th is t ime, Batchelor has focused on del ivering to isolated Indigenous 
communit ies alongside welcoming students f rom urban areas of o ther states.   To 
do so,  the Inst i tu te has focused on a range of del ivery strategies.   The Inst i tu te 
consists of  the main campus located at Batchelor,  a long wi th another main 
campus at  Al ice Springs.   There are also annexes at Kather ine and Tennant 
Creek.   Furthermore there are study centres operat ing in  many communit ies 
throughout the Northern Terr i tory.  We have had a connection wi th Kununarra in 
the Kimberley region of  Western Austral ia and have had a study centre at  
Yarrabah near Cairns.  There is usual ly only one lecturer based in  communit ies 
where a study centre exists,  and the study centre is  used to al low vis i t ing 
lecturers to come and teach in  the communi ty  for  one or two week blocks. 
 
Most courses conducted by Batchelor Inst i tu te are based on students being able 
to  study in  a classroom at  one of  the annexes or campuses for  a week or two at 
a  t ime.  In between these in tensive study periods they are able to  use study 
guides and homework assignments to fur ther develop sk i l ls and study pract ices 



learnt  during their  c lassroom experiences.   This is  known as mixed mode 
del ivery.   In  communi t ies lecturers are able to  of fer courses in  more f lex ib le  
ways especial ly  i f  the lecturers are based in those communi t ies.   In  recent years 
the Inst i tu te has been developing resources and methodologies for  d istance 
del ivery.   One course is currently  t r ia l l ing th is d is tance del ivery at  Berr imah 
Correct ional  Centre just  outside of  Darwin. 
 
 
Part  2.    Relationship with NT Correctional Services – Don’t  they have their  
own educators??  Why are outside lecturers relevant?  Are there 
advantages? 
 
There are many educators employed by NT Correct ional  Services to  del iver 
programs to the people on the inside.   So why did they approach Batchelor 
Inst i tu te?  The reasons are several :  

i ) I t  g ives the correct ional  services organisat ion an opportuni ty to 
develop f lex ib le responses in the select ion of  avai lable t ra in ing.  By 
ut i l iz ing special  expert ise in  partnership wi th  other organizat ions i t  
creates a win-win arrangement for  both partners as wel l  as enlarging 
the opt ions avai lable to  potentia l  students wi thout needing to create a 
larger education staf f .   I t  a lso recognizes that some courses are best  
conducted in  a short- term manner.   Furthermore i t  a l lows courses wi th 
very highly special ized knowledge to take place which would not  
otherwise be avai lable.  

i i ) For a great number of o f fenders, pr ison is seen as the place to go to 
get  t ra in ing.   Var ious correct ional  services staf f  have recounted to us 
that  when the of fenders receive news of their  imminent re lease they 
are somet imes very concerned because i t  wi l l  mean cut t ing off  the 
t ra in ing they are undertaking.  This partnership is  one step in  bui ld ing 
an awareness that the opportuni t ies for  t ra in ing are avai lable once 
of fenders have been released. 

i i i ) Batchelor Inst i tu te is  a lso placed in  a unique way to fo l low up many of 
the of fenders when they leave the prison.   ( re fer  to  sect ion one) 
Because of  the annexes in  other major towns and study centres in 
many communit ies,  Batchelor Inst i tu te can of fer  a  real is t ic and 
ongoing support  for  people when they leave the correct ional  serv ices 
inst i tu t ions.   (expand fur ther?) 

iv) I t  increases the pool  o f  expert ise avai lable to  del iver programs 
meeting the needs of the students.   I t  does th is in  a way that  does not  
p lace extra demand on funding wi th in e i ther organizat ion.  

v) I t  a lso supports the engagement of  correct ional  services residents wi th  
outs ide educat ional  contexts as wel l  as the speci f ic  personnel  wi th in 
the prison.  This is  a s igni f icant socia l  contr ibut ion to  have contact  
wi th  people who don’ t  actual ly  work for the pr ison!  As such i t  supports 
easier social  part ic ipat ion upon leaving the correct ional  services 
faci l i ty .  

 
Overal l  the fo l lowing courses and events have occurred 



1. The provision of  basic l i teracy and numeracy courses outs ide the normal  
educat ional resources of  the prison.  

2. The use of the Batchelor Inst i tu te curr iculum as the basis for development 
of  ar t  and craf t  sk i l ls  in  the pr ison.  

3. A successful  implementat ion of  an in terpret ing course at the Berr imah 
faci l i ty  in  2004.  

4.  The in troduct ion of a  ter t iary enabl ing program in d istance format for  
some offenders at  the Berr imah faci l i ty .   This is  an innovat ion using 
distance learning strategies that wi l l  hopeful ly  support  o ther students in 
d istance learning.  

 
The partnership we are involved in  dates from mid 2002.  At one stage of  that 
year the men’s CSWE program in Al ice Spr ings was able to  have a surplus staf f  
member,  however there was some uncerta inty about  how to fu l ly  ut i l ize that  
posi t ion.  At the same t ime the Al ice Springs campus of Batchelor Inst i tu te was 
approached by the Al ice Springs Correct ional  Services educat ion of f icer wi th the 
suggest ion of  a  l i teracy and numeracy program in the Industr ies sect ion of  the 
prison.   Men who were working in a var ie ty of  manual  t rades act iv i t ies could not  
use a ru ler or read a basic in format ion text or fo l low instruct ions.  The proposal  
took shape as a 16 week program for  each morning of  the week.  Al l  the 
students involved were enrol led in  Cert i f icate One in  Spoken and Wri t ten 
Engl ish.  
 
This model  of  del ivery was found to be very successful  in  terms of  outcomes 
achieved.  In many l i teracy programs where students at tend class in b locks of  
one week each month,  and of ten do not attend for a varie ty of  reasons,  CSWE 
staf f  have been concerned that the outcomes of the course were not  real is t ical ly  
achievable.  However wi th  the benef i t  o f  regular classes,  i t  was evident that real  
progress was made during the program.  Hal f  o f  the students graduated wi th 
cert i f icates and most other students were awarded a statement of a t ta inment for 
modules completed. 
   
In  the del ivery of  the In terpreter Train ing course i t  was a s l ight ly more 
compl icated process wi th the Aborig inal  In terpret ing Service being involved as a 
th i rd  stakeholder.   This program has been conducted just  once in  the Berr imah 
Correct ional  Services faci l i ty ,  wi th several  men graduat ing as qual i f ied 
in terpreters.  A great  graduation ceremony as did the Spoken and Wri t ten Engl ish 
students in Al ice Springs.   These graduation ceremonies were s igni f icant for 
promoting learning pathways to other of fenders,  and have made i t  possib le for  
students to go on to other courses upon exi t ing pr isons.  
 
Part 3.   Different models of arranging del ivery between insti tutions – 
funding/ l ia ison /  init iat ing planning /  determining needs /  targeting student 
groups etc 

 
For us at  BI ITE, becoming involved wi th NT Correct ional  Services,  does of ten 
seem very s imi lar  indeed to remote community development even though the 
c lass l ives just  10-20minutes f rom the main urban centres.   Remote del ivery to  
most students f rom Batchelor more commonly means t ravel ing long distances for 



staf f  and students and spending t ime away f rom jobs, fami ly and home on the 
part  o f  both students and staf f .  
 
However th is experience of communi ty  del ivery is  a vi ta l  part  o f the ro le of a 
BI ITE lecturer and i l lustrates a uniqueness about BI ITE as an educat ional  
provider.   Lecturers at  BI ITE do not  simply spend thei r days in preparing 
sessions and act iv i t ies in  which students achieve outcomes according to the 
accredi ted curr iculum.  We also become very exper ienced brokers in  deal ing 
wi th  other communit ies and organizat ions.  
 
This process is simi lar  to  the ro les that lecturers stat ioned in  communit ies very 
of ten carry out .   As wel l  as being educators,  lecturers are of ten instrumental  in 
forming partnerships.  Promoting the prof i le  of  Batchelor Inst i tu te in the 
community connected wi th the lecturer of ten takes a great  amount of  t ime.  To 
just  get  a program started involves bui ld ing rapport wi th  local  organizat ions.   
Programs that may have previously not  worked may leave negative percept ions 
of  the Inst i tu te wi th  the communi ty.   Programs that may have worked but are not 
able to  be cont inued resul t  in  some feel ings of  d isappointment.   There is a 
constant need of a t tent ion to connect ions wi th  organizat ions as wel l  as the day 
to day classroom tra in ing tasks.  
 
Therefore re lat ionships to  stakeholders are constant ly  in  need of  moni tor ing.  In  
the context of  NT Correct ional  Services,  th is par tnership is  a growing one. 
In  order to be involved wi th correct ional  serv ices a signi f icant amount of  work 
was requi red before even beginning to teach lessons.   Just  as an isolated 
community has i t ’s  own protocols that a v is i t ing lecturer needs to consider ,  
going to work in  pr isons involves lecturers in  some extra work.   Sui table rooms 
had to be found, resources had to be discussed, star t ing t imes had to f i t  in wi th  
the communi ty rout ine,  students wi th  the appropria te needs had to be identi f ied,  
securi ty requi rements had to be fu l f i l led.  In  f i l l ing th is last  requi rement some 
barr iers were found for  some of our staf f ,  who fe l t  that the scrut iny was a 
personal  int rusion, a l though they had no prior  convict ions themselves!   This k ind 
of  del ivery is far more than making an appointment for  a person to turn up for  a 
seminar,  have hal f  hour set-up and then leave wi thout a t race at the end of the 
day!   
 
In  order to  begin the second program of Cert i f icate in  Spoken and Wri t ten 
Engl ish, d iscussions were held over a period of  three or four months prior  to  the 
program commencing.   Whi le  th is process related to logist ical  considerat ions,  
deeper agendas were a lso discussed during th is t ime.  Part icular importance 
was attached to developing an awareness of part ic ipat ing in t ra in ing that could 
continue when offenders had commenced l i fe  on the outs ide.   The part icular 
target group of o f fenders was di f ferent f rom the f i rst  program as they were al l  
low secur i ty  men who were soon to be released. 
 
This t ime around i t  was necessary to  negotia te di f ferent  t imetabl ing ideas due to 
di f ferent avai labi l i ty o f  staf f ing resources.   Instead of every day del ivery,  the 
lecturer was able to  schedule one week blocks of  teaching and a v isi t ing tutor 
was in  at tendance to support  the students wi th  fo l low-up revision and extension.  



This program was di f ferent in  that several  o f  the students enrol l ing would exi t  a t  
d i f ferent  points during the del ivery of  the course.  
 
In  the del ivery of  the Preparat ion for  Tert iary Studies course,  i t  was in tended 
that resources would be designed to support  students studying the course by 
distance educat ion.  Whi lst  there is some minimal  contact  between the lecturer 
and students the major i ty  of  the work is  being undertaken by students f rom the 
resources suppl ied.  Some modi f icat ion is  needed because of lack of  access to 
the in ternet .   This factor may cause increasing di f f icul ty as students progress 
in to other stages of the course,  a l though the avai labi l i ty  o f  lecturers local ly  wi l l  
help to  overcome this.   Regular tu tor ia l  support  has been planned to support  the 
students wi th  advice each week or each for tn ight .  

 
 
Part 4.   Ownership of the program, responsibil i t ies of the teaching 
organization and community.  
Working wi th the Correct ional  Services NT prisons involves lecturers in  
developing partnerships wi th  the organizat ion.   Al though you could say that  
developing partnerships is not  a part  o f  the role of  the lecturer,  i t  is  the lecturer 
who in ter faces between BIITE and NT Correct ional  Services most of ten.  In fact ,  
bui ld ing such partnerships wi th  the communi ty is  a unique facet  of  the ro le of  
Batchelor Inst i tu te lecturers.   In some instances in remote communi t ies,  
partnerships have been entered in to wi th a local  communi ty counci l .   For 
example at Kintore, near the West Austral ia border in  the Western Desert  region,  
the del ivery of  a  program was once organized in  such a way as the target  
student group were employees of the local  government counci l .   The course 
involved the aims of improving the l i teracy and numeracy ski l ls  these employees 
may have needed on the job.  The counci l  provided a venue and al lowed t ime for  
the students to  part ic ipate in  the program, which del ivered by the Inst i tu te as 
part  o f  i t ’s  operat ional  budget.   Other partnerships have taken the of f ic ia l  form of 
memorandums of understanding, or f lexibe response funding.  
 
Our connect ions wi th NT Correct ional  Serv ices is more of the f i rst  k ind of  
partnership.   Natural ly  BI ITE seeks to provide an educat ional  service where 
other organizat ions cannot,  and emphasizes the needs of Indigenous 
communit ies.   By working in the prisons th is helps BIITE in  developing the 
strength of  i t ’s  own program base which serv ing a part icular group of students 
not  supported in  the same manner by other organizat ions.  
 
A program del ivered in  a remote community takes on the special  needs of  the 
community.  I t  a lso requi res the part ic ipat ion and support  o f  that  communi ty for  
success.   This is  no less the case when del ivering in NT Correct ional  Services.   
In  compet ing or  complement ing the range of  o ther act iv i t ies wi th in a correct ional  
services faci l i ty  the success of  the outcomes require the support  o f  o f f icers as 
wel l  as the students.   This means that lecturers entering NT Correct ional  
Services of ten spend a signi f icant amount of  t ime explain ing thei r  programs to 
of f icers as wel l  as students.  
 



This contr ibutes not  only to  the successful  achievement of  outcomes in  the c lass 
but  ensures that  correct ional  serv ices of f icers are able to  advocate study to 
students on behal f  o f  Batchelor Inst i tu te.   I t  improves the publ ic prof i le  of  BI ITE 
at the same t ime.  For many students BI ITE is wel l  posi t ioned in  order to  provide 
a pathway of study for  of fenders upon leav ing correct ional  serv ices.    BIITE 
offers a posi t ive support ive f ramework especial ly  for Indigenous students that  
may not  be the same with mainstream educat ion providers.  
 
We move towards being a team with the communi ty instead of t ra in ing providers.   
Whi lst  there is  a lo t  o f  d iscussion about pr ivate providers,  and educat ion and 
t ra in ing becomes a commodity that is  passed through transact ions in  business 
plans,  at  Batchelor Inst i tu te there has been a signi f icant  at tempt to  envisage our 
ro le in  a broader sense.  Whi le  i t  is  t rue that l ike al l  accredi ted t ra in ing 
organizat ions we set  goals in terms of enrolments,  contact hours del ivered in 
order to  at t ract  funding and we operate wi th f inancial  and business contexts,  we 
also str ive for  o ther goals that whi lst  they do not  d i rect ly support  our funding 
base, they involve more personal  and qual i ta t ive aspects of  educat ional  
engagement.    
 
Therefore we often move away f rom a ‘business’  f ramework of  doing transactions 
involv ing providing an educational  service to  being more closely jo ined in  terms 
of our goals.    
 
Part  5.   Course goals,  insti tutional goals – outcomes in terms of the course,  
outcomes in terms of relat ionships and ongoing partnerships….  
 
What were the goals for  the prison?  Did the partnership support  these goals? 
 
Outcomes are also the bread and butter,  indeed the dol lars and cents for the 
t ra in ing provider!   Discuss whether outcomes in  pr ison are bet ter  than for 
students working outs ide the inst i tu t ion?  Why is th is so?  What might  the 
impl icat ions be? 
 
Are our outcomes being achieved?  I  would l ike to  consider th is f rom both the 
point  of  v iew of the prison and the point  of  v iew of Batchelor Inst i tu te.  
 
From the point  o f v iew of Batchelor Inst i tute,  our f i rst e f for ts wi th the Cert i f icate 
One in  Spoken and Wri t ten Engl ish produced signi f icant outcomes.  In  many of  
the campus and community c lasses at the t ime, lecturers fe l t  that i t  was not a 
worthwhi le curr iculum to use and that i t  was too di f f icul t  for  our students,  wi th 
thei r  lack of  educational  engagement,  to achieve.  However in conduct ing 
c lasses each day over 16 weeks,  hal f  the c lass graduated wi th the Cert i f icate 
One in  Spoken and Wri t ten Engl ish, and nearly a l l  the other part ic ipants had 
gained statements of  a t ta inment in  one of thei r  modules.  We concluded, as a 
resul t ,  that in tensive involvement in the program was one of the keys to success.   
I f  s tudents are studying regular ly outcomes are bet ter  – commonsense real ly,  
but  o f ten di f f icul t  to ensure in  the case of many of our Indigenous communit ies!  
In  a weird k ind of  way,  i t  seems l ike pr ison might  be a sui table t ra in ing location!   



Many of our students look to  the campus to provide a safe and support ive 
envi ronment for  study which they cannot f ind at  home. 
 
From the point  o f  v iew of the prison the resul ts are somewhat mixed.  We have 
not  yet  seen the cont inuing involvement of  the men in programs when they leave 
the prison in  any signi f icant  way.  However,  i t  must be acknowledged that th is 
partnership is  one that  has only developed over the last  three years.   Three 
years in  terms of funding requi rements is  a lmost an eterni ty,  yet  in  the sense of  
set t ing up partnerships for  del ivery three years is a lmost just  long enough for  a 
basic in troduct ion so that we now feel  comfortable working wi th one another!   
 
 
Part 6.   Conclusion – Tips and Where To From Here? 
Where to f rom here for BIITE and NT Correct ional  Services?  There is a current  
expectat ion that  the del ivery of  Cert i f icate in  Spoken and Wri t ten Engl ish wi l l  
continue to be of fered in  Al ice Spr ings Correct ional  Services.  (Check wi th 
Shane…)  A new set  of  o f fenders has been identi f ied wi th  in terest  in  the course 
in  in terpret ing (check more in formation wi th  Madonna).   The course in 
Preparat ion for  Tert iary Studies has also been discussed wi th re lat ion to  
adoption of a  distance del ivery model  that could al low th is course to be carr ied 
out  in pr isons.   I t  is  c lear that the model  of  partnership of fers great  opportuni t ies 
for  s igni f icant  educational  engagement.  I t  goes beyond the contractual  
obl igat ions associated wi th project  funding to a re lat ionship where t rust  and 
commitment are bui l t  together as both organizat ions confront  the chal lenges 
involved wi th working alongside indigenous communit ies seeking change. 
 
Tips for  working in  partnership.  
Be prepared to take at  least  a  year or  two to establ ish rapport  and trust .   Whi le  
some partnerships are wel l  organized,  and the part ies implement each side of  
the agreement according to contracts and memoranda of understanding and i t  a l l  
works wi th  a minimum of  fuss.  I  bel ieve that these kind of  dream si tuat ions are  
the except ion to the ru le.   I t  is  more l ikely that  any partnership wi l l  take some 
t ime to develop.  There must be t rust  establ ished, t ransparencies of  object ives,  
confidence that af ter an in i t ia l  meet ing one of you wi l l  cal l  the other back a 
couple of  months la ter to  fo l low up on th ings.  
 
Be prepared for  th ings to be less than ideal .   As an educator going out  to  many 
isolated communit ies throughout central  Austral ia  and having l ived in Arnhem 
Land for  a decade, there are numerous th ings that can ef fect  the del ivery of  
educat ional  programs by v is i t ing lecturers.   Al though one would th ink that  a 
correct ional  services faci l i ty is  a much more control led envi ronment than these 
communit ies i t  isn’ t  a lways the case!  Faci l i t ies and staf f ing provide just  two 
examples.   During our in i t ia l  experience in the Al ice Spr ings faci l i ty  our 
c lassroom was in  the corner of  a  workshop and was often in terrupted by the 
sound of  gr inding machines.   There was one day when we turned up to enter the 
industry sect ion to  commence our teaching session only to  be in formed that the 
normal of f icer  was not  on duty that day and no-one could f ind a spare set of  
keys!   (They did however manage to open the locked gate about 15 mins la ter ,  
however the joke about the keys stuck!)  



 
Staf f ing.  This is  a v i ta l  part  o f the picture.   Just  as in isolated communit ies a 
change of staf f ing can render a program inef fect ive so i t  is  wi th  working in  the 
correct ional  services organizat ions.   A rapport  may be bui l t  up wi th  part icular 
of f icers who know the way the program operates.   I f  the of f icers are changed on 
fa i r ly  short not ice,  upon the next  t ime the v is i t ing lecturer arranges a teaching 
session there is a need to once again establ ish understanding of the rat ionale 
and the needs to support  the program.  Partnerships need constant support  and 
renewal .    
 
Be prepared to review and evaluate together.  
This is  vi ta l  as the success of the program includes the object ives of  both 
partners.   Successful  outcomes for  only one of the partners wi l l  mean a lop-
sided pro ject  and decrease the l ikel ihood of fu ture support .   Also evaluating and 
reviewing together increases the chance of developing the same scrip t  for 
implement ing fu ture programs.  This is  a process in  which both partners reach 
beyond the piecemeal  approach of lecturers coming in and out  as programs 
commence and conclude,  and reach towards bui ld ing a common set  of  outcomes 
and goals.  
 
Personal  Reflect ions as an Outsider Working In.  
At  the t ime of the beginning th is project i t ’s  maybe not  surpris ing that I  had one 
or two negative thoughts.   However,  I  had worked as a volunteer in the prison 
v is i t ing centre in  Al ice Springs a few t imes previously,  and had also vis i ted 
prisons by mysel f  and as part  o f  church ministry teams on a few other occasions.   
So i t  wasn’ t  so in t imidating to  me as i t  was to some of  my col leagues!!   These 
l i t t le  negat ive thoughts were gradual ly turned to posi t ive ones dur ing the 
part ic ipat ion in  the programs. 
 
I  th ink the valuable part  o f  i t  was the way that the of fenders themselves 
responded to us personal ly.   On the f i rst  level ,  I  th ink they enjoyed the 
socia l izat ion wi th people who didn’ t  wear uni forms or who were part  o f  the 
‘establ ishment ’ .   Some of  the of fenders we worked wi th didn’ t  have regular 
fami ly vis i ts ,  and so the contact  wi th  outs iders who bought in  in terest ing th ings 
for them to do was qui te  a t reat!   Whatever the resul ts achieved in the courses,  
th is could wel l  be an in formal outcome of  great worth.  
 
On the second level ,  I  found mysel f  enjoying teaching students who came from a 
relat ively stable envi ronment,  a l though always knowing,  i t  is a  correct ional  
services inst i tu t ion af ter  a l l  – of  course i t  is  control led!  In many other contexts  
lecturers are engaged in  so many community issues that impact upon the 
c lassroom envi ronment,  which are re lat ively absent f rom th is experience.   I  
enjoyed the f requency of contact  wi th  the students (a l though i t  is  possible for 
students to  disappear f rom a classroom even in  th is context ! )  and saw that 
resul ts are indeed achievable.  
 
The experiences we’ve had wi th the NT Correct ional  Services have prompted the 
Inst i tu te to bui ld  upon these connect ions.  Partnership wi th  NT Correct ional  
Services is a key part  of  the way Batchelor Inst i tu te re lates to  the NT communi ty 



and serves a group of students who are marginal ized but  st i l l  seeking to improve 
themselves and thei r l i fe  si tuat ions.   A l though i t  is  a  demanding context  and 
chal lenges lecturers to  take on wide ranging tasks over and above thei r  
c lassroom del ivery,  th is is  one of the key chal lenges that  Batchelor Inst i tu te 
staf f  seek to engage with.    
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